The Coconstruction of Congruency:
Investigating the Conceptual Metaphors
of Carl Rogers and Gloria

' Scott A, Wickman & Cynthia Campbeil
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The counseling session bétween Carl Rogers and Gloria. which was
documented in the training film Three Approdches 1o Psychothérapy
{E. L. Shostrom, 1965}, is one of the most widely used, teaching tools
in the Beld of counselor edutation. G Lakoffaud M. Johnson's {1980,
19899} framework for izwcﬂstsgatua& {*onm‘ptual mehphor prt.wideci &
useful method for understar idkﬂ%, how meaning uegotiation look place
within the session as well as how Rog,els and Gloria arrived at a
‘meantnglul therapeutic cutcome by mcm;simctm& a: Utopid, meta-
phor that reframed perfect as wholzin'd Way that was congruent
W’Lﬂ! ‘Gloria's: mcfaphor:u slmcmxes {or sei{ami knommq

in 1964, a 30-vear ~01d recently: f_:iworccd European Amc:r:c:an wotan
named Gloria consented to be filmed as she received counseling by
founders of three contrasting approaches to psychotherapy. One of
those approaches, Carl Rogers’s client-centered: caunsehnga later be-

-ame foundational for many counselor ediication prograis. Rogers's
session with Gloria in.the, Lmimng filin. Three A];proaa?xes {o Psycho-
therapy (Shostrom, 19685] is among the most-wriften-about sessions
in the history of counseling ;md_con{mues to bé used as an instruc-
tional model in many helping professions (Farbér, Brink. & Raskin.
1996: Glauser & Bozarth, 2001). :

Conceptua} Meta;}her zmd Caunseling

During the session‘with. R@z’,{em C‘ricma sngglc,d ws{h c*onﬂmung ideas
about selfand knowing. As suggested by Gloria's language (e.g.. “hay-
wire,” “devil’}, her existing frameworks for self-undérstanding and
decision making were no longer congruent with her new circumstance
of being a recently divorced single mother. Likewise, Rogers's language
back to Gloria incorporated metaphors:such as “no-man’s-land” and
“subterfuges” to express his understanding of her dilemima,

‘The seeming importance of metapheriin this session is consistent
with Lakoff and Johnson's (1980, 1999) theory of conceptual meta-

phor. In general, conceptual metaphor theory posits that people make -
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sense of absiract concepts andievents:through-concrete experiences.

For example. it is commien to understand:ife.in, terms. of a journey.
Therelore. people get” ‘stuckata mmsm:xd. and ‘dor't kraf::aw whiich way
[£3] nzm %}ui w@mx::tzmcs “fmii ﬂ”if“i{ wa} w gﬁt :3<1ck cm uaﬂk ) ’E" ?i(:“‘Sf*

u_m_u{)ml 1brmi Qme ?:wdwfs i ii’:c; W(Hiﬁ{k}hﬂﬁ(}n 1‘)&»?} ﬂilifm.ﬂ"ﬁ
an unconscions level, people maku sense ofabstract concepts and
experiences metaphorically. The S}"ﬁﬁ(’:iilt mc,mphmfs that struciure
individuals’ understanding are rcﬂm%.eri e the patterns. of recurring
words. phrases, and Hteral’ condepts that emerge in their ia,z‘wu;agc
Consequently, the words, people use; re;zmsz,ni much more than ran-
dom verbal selections; they are, instead, a surfade realization” (Lakoff,

19493, p. 203) of people’s underlying, frameworks forunderstanding the
concepts and experiences being described,

Lakoff and Johnson (1880, 1999 noted that within Wesiern culfure,
there is a litany Qf p{tmf;szsim :’rmiﬁ?jﬁhhrs mat‘ s;‘w{)?';iﬂé -uwm mzikfr sense
i}m {"‘V(,ﬂfi‘a ami <‘ia‘"f,:um$&mcm fiw} ﬂ}sp{fﬁeﬁw are: {,ifﬁm@atﬁti i}} §3{:r~
sonal life experiences and. metaphiors to which they: ‘have been %;3(&3%’(.3 _
within their culture. For example, Lakoffand Joimsm. suggested that
knowing s understood as either wemg fe.g.. "I-see what you mean”),
heartng (e.g., “that sounds right toime’) Gr je”’ ting (e.g., "l have a gui-
level fecling that. . . 7)., Similarly, perceiving the psychological self as i
condaingr of{haughih ermotions, ideas, and so forth is'a cormon con-
ceptual metaphor (Lakoff &Johnson, 1980, 1999}, People unconsciously
construct their concept of self in terms of the normal properties of a
container, such as belng a three-dirmensional object with the capacity
to hold certain conterits but with limils oh how-much or the ki of
wmigm Therefore, peg :1@tiewnbeihﬁmalwb as "ready 1o burst” and

“explode” when they “can't tale an}mm ¢" because "préssure” on their
psychological container has bt‘CUIIlE‘ um:wimlmmg

Purpose

TR S R PR (AR

The general purpose of this cxmcl{z was.to. témmme t}zc role of conceptual
metaphor in a cmm%%mg setling;’ Spemﬁmﬂgs we wanted. to determine
whether patterns of conceptual metaphor, Qﬂf}bi&iﬁmi with Lakoft and
Imimsmw modc;! xmuid b{: f{)unf} i ﬂxe S&S&;RDH %Q@Lwa,n f%ﬁ,g;f*m and
any, zﬁﬁefi cf:n“ac:f::;}t‘uai am*‘i“ag}hm‘ memhé Ci)i 'r‘ci;itié:;:i of 5?3:&?‘6{1 meanin g’;«“
Authors such as Azar (1995). hopp (1995, and Kozak (1992) have
presented theories about the possible: s;gmﬁ&we&: of conceptual meta-
phor in constructing congruent’ thempcum, interaction. Wickman,
Dameis Whiia:, ar;ci F csmim { 19‘?)‘33} pmmse{i ihm awarcnms of mnw

nereases in rczp;tm L mnpam}, am] ,fz,hc%:. .zmizt} t(}_ zfc:fm;m by' f:?sp or-
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ing alternative possibilities, implications, and meanings within ex-
isting client metaphars. The hypuihtrti( al'basis of previous wmmﬂ,s“
on conceptual metaphor might have been because. iy part, Lakoll
and.Johnson's model was. a-theoretically derived model rather than
a practice-based one. Instead of the prewr itten.speeches and specu-
lative examples that Lakeff and Johnson (Johnson; 1987, LakolT,
1993, 1996; Lakolf & Johnson, 1980, 1999; Lakofl & Turner, 1989)
and others (Azar, 1995 Kopp, 1995, Kozak. 1992; Turner, 1987
Wickmarn et al.. 1999) have studied, we were interested in deterimin-
ing whether conceptual metaphor theoty would be supported in
spontaneous real-life conversation. if patterns of conceptual meta-
phor were observed. these patterns could prwidﬂ a focal point for
making what happened (i.e., the ‘therapeutic process between Rogers
and Gloria) more viewable 1o counselor éducators.and students. Thus,
we hoped that by considering the r:cmc"f*ptu&l mci&phors of Rogers
and Gloria, our apalysis of the session ‘wouid enhance counselor
educators' teaching of the film, theréby impr oving students” under-
standing of client-centered counseling as enacted by Rogers.

Method

SR PR B E sty it s RH gE %

Lakoff and Johntison's (1980, 1999) theory.of c,om‘f*ptual metaphor was
used as a framework tor tracking and categorizing conceptual meta-
phorsin the Rogers/Gloria session. First, we reviewed the session tran-
script. 6 identify examples of concrete words and expm&smna that could
have had a literal meaning but mstmd were used abstractly, For éx-
ample, when Gloria said, "1 pa;m a picture-that I'm all sweet,” she was
not talking about standing in front of an easel ¢reating an.acrylic por-
trait of hersell as a sugar cube. Rather, she was using metaphor to
conceptualize her‘acting inesuch a way that people would.- think well of
her, but doing so was only partially: cotxgmmhﬁth her self=perception.

Second. categories of conceptual metaphors were formed by grouping
words or phrases with similar mctaphoric language. We then consid-
ered the contribution of those metaphors as Rogers and Glorm socially
constructed a meaningful f}’wr“dpt:-ui ¢ interaction. Fora more complete
discussion of conceptual metaphor mtc:ﬁcmf:s see Johnson. (1987), Lakoff
(1987, 1993), and Lakolf and Johnson (1 g&0, 19‘3‘9)

Results

il i i

Three individual metaphor systems were found to be pervasive. These
systems were initially displayed .in Gloria’s language-and subse-
quently incorporated-into Rogers's therapeutic interventions; Self
as a Comntainer, Knowing Is Feeling, and Knowing: Oneself Is Seeing
Oneself Through Others' Eves. These metaphors did not operate in
isolation; rather they often worked -in combination as Gloria and
Rogers reconstructed Gloria's.system for knowing herself. The ses-
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sion seemed (0 nuimmatﬁ with ilm mwﬁﬁztmcm}n of'a novel hlended
metaphor, Utopla, ' -

In the following sections; each example rﬁprf:sents a paﬁ.em of tan-
guage that was used thrﬁsugmui the session. Although many examples
were available for each mﬁmphm inysiem for the sakeof brevity, we
ciscuss only a limited number i this’ article: When: muihp ¢ examples
are used, each illustrates a different entailment {i.e:, logical conse-
quence) of the metaphor. Words that appz‘az“ wzmim qtmmmn marks
are direct quotes from the session; mﬂa;}h@mc ngudge: is italicized.

Self as a Contamer.

. . L o
e s P st

Threughout the session, {;lmms 3&1’;;11:@(} Sf‘emfd i{:} mc,iicaiﬁ ber un-
derstanding of Sellas a Qm;imﬂ&r a8 evidencediin her repeated discus-

sion Qf w}‘aic’ “‘am%" oi hezsuii sh(, u;uﬂd au:f:;ji,, her .capaciiy i b{i
ter {0 see hm as s:icegz} * “fu}i z’;ai “u 'n:f}k; . Af" mmw i_zlm"m %‘;}mmmi
a desire to remove frony her séif container ﬁhmgs that were producing
its confliciéd and agitated state. Glofia’s difficulty in doing so scemed to
come [rom her indecision about whether or not to-be "really open about
everything.” Metaphorically, it seerned that Gloria was trying to figure
cut which parts (o "acce pt” and which to “rid” herself of s that %hv
could “feel more comfortable™ (e, . achieve a homeostatic state within
the container). Rogers t‘-cmfsi*;t{«*z‘ztlyin’car;}f;}?atﬂi Glorla's metaphors In
his formulations of the zmpéjcrafmn,ss, for-hery of what she said.

Self as a Container: Example

Clovia: | feel there are some areas Hiat | don'| even aocept, .

Rogers: And i vou can't acceptthem i1 gourself, Ao could you possibly ba
coerrfortadile in teliing them. to her? ‘

Glerda: [ want you o helpane getyid.of iy guilt fwimq i1 can Gr:ft righ Gf g
Guild feeling about lying or goifygl te bl withi @ fm:g,k mian. any of tall just
g0 | can feetmore comforiable,

Knowing Is Feelmg

Gloria's language rhmughmzt tim session: mmﬂ;isigrii}y suggesied a
Knowing Is Feeling conceptual- meiaphor systemn, The occourrence af
language related to feeling o express some cognitive activity was so
pronounced that it was difficult 4o-find a statément by Gloria not
related to “leeling” or some ciﬁxsﬁ variation. The 'mfv;_émiemf‘: of this
metaphor simply sx:%e%i‘ef that Gloria:assigned affective propertics
to understand cognitive activitics: For: f:.,xmple shie typically said, "I
teel that” or "I feel like™ to- m{imaw what she wam ihmkmg precicting,
hypothesizing, and so forth.

There was also (‘:mwiciwdb!v evidence that Gi{}z*ia'a"f&f:img, phiysi-

ologically structured her mmmngwmakmg and decision~making pro-
cesses beyond the use oFaffective words to describe cognitive activities.
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Gloria repeatedly stated that how “comfortable” she felt.was her way
of assessing the rightnessor wrongness-of a situatiorr and making'a
decision about what to do. Rogers used the same language in his for-
mulations back to her. In the following example, Gloria's.opening line in
the therapeutic dialogue seemed to assess the safety of the relationship
by verbalizing to Rogers her feelings. in the here cmd now with him.

Knowing Is Feeling: Example 1

Gloria: Well, P'my . L. Right now Py nerpous. but ! fegl more comforiable the way
you're imkmls irz a low woice, and Idon't el like vou li bt: 50 harsh on me.

Rogers: [ hear the fremor in your voice, so know vou arpune_a.xy

Gloriar I wish | could stop shaking, .. '

In this example, “nervous” was a reference:to how Gloria was
feeling, *1 feel more comfortable” was'a gange for perceiving right-
ness of the situation. "l don't feel like yow'll be so harsh on me”
was a metaphoric reference to predicting the absence of a poten-
tial negative interaction. "Shaking” provided evidence that being
nervous had a physiological componént for Gloria.

Knowing Is Feeling: Example 2

Gloria: (Sight But whend find mysell doing something f don’ tfeel comfortable
with, 1 automatically . sav lf youre not Com ortable: Gloritt i's nat right,
somethifig’s wrong:

Knowing Is Feeling: Example 3
Gloria: 1 miss E‘z“i&t.—ﬂfeming; It's: right away a clue m mes’ |
Knowing Is Feeling: Example 4

Rogers: I was very much struck by thedact (hatyou were saying, “If I feel all
rightabout what I have done.. . A Treally, feet ali right about it, then Ldon't
have any concern about winm I would tell Pam.” ‘

Gloria's decision- ~making systerm, which was based on “feeling comfort-
able,” was discussed overtly throughout the'session. Staternents like “]
want to do it and it feels right.”*if you re not. comfortable, Gloria, it's not
right. somcﬂm‘ig‘s wron;g and "I'miss’ that feeling. Its. rizzht away a
clue to me” seemed (o explain {Jiona fieciswn makina Process,

Knowmg Oneseif Is Seemg Oneseff Throagh Oihers Eyes )

An exception io Gloria's kn(m'ing in terms of feeling took pla@c when

she used visual metaphors ‘based on Knowing Is Seeing for decision
makmg Gloria’s visual language seemted to represent her perception of
how others might potentially view her; this, she used a Knowing One-
self 1s Seeing On(:“.‘bf:‘ﬂ Through-Others’ Eycs metaphor system when
predicting or assessing the results of her demslon«rmkxng process. That
is, when deciding what to think of herself Gloria imagined how others
might see heér. In doing so. she 56&!’1‘1(’(’1 corn;}ciivci to paint a picture that
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was perfect, stating that she was “ashamed of -her shady side and
envious fhat her children saw Lh{:iz father 4§ all goocness. and ligh.
The examples below show Gloria ?zypoihdir‘a}iy agsessing hersell
and her ex-husband through'the eyes of their childven, as well as
Rogers's acuity for aiigmnwms responses:so that they were con-
gruent. with Gloria’s metaphors: ltishould be noted that when she

viewed herself through others' wus_,-;-{xioi*aag baif»puu ption was
always negaiive. :

Knowing Oneself Is Seeing Oneself. Ténough Others" Eyes:
Example 1

Gloria: | hate facing the kids: L don'tlike looking ai:mysﬂi_ﬂ and 4 rirely enjoy it
Knowing Oneself Is Seeing Oneseif Through-Others’ Eves:
Example 2

Clortas Ewant them fo see me just as sibect as they see-lim,
Hogers: You sort of feel, "L want thenvis imxmju S s ating e plcture of me us iizm;
have-¢f thetr dad; and i hisis aditle phonythen mrmi}? minetl hove (o be (o

Utopia: A quaﬁstructed Cs::sngme:m Metaph{)r

RGO S e

The examples thus far have demonstrated ii}smnccs of single con-
ceptual metaphor systemns. However, Gloria frequently - combined
these metaphors as she and Rogers made sense of what she de-
scribed. Rogers maintained congruence with Cloria's overarching
metaphoric framework by wmi}mmg thersame sets of metaphors
in his responses and intexventions.

Throughout the session, Gloria Secrned 1o gtrt zggh* with thoughts

of how she should be versushow she actuallvacted-and felt, Qﬂ"m
using the term perfect as a. potential Cl_.(ﬁﬁxi“f_i‘,:ip{{}lﬁ.%{L}_i_?nm ideal self. As
ihe session developed, Rogers and Glopia coconstructed Ttopia as a
unique metaphor that cognitively reframed her ideal to“right = perfect
= whole.” By reframing :im rmdmng of perfect tonedonger depend on
how others might see.her. the Ui iopta.metaphor provided a congruent

way for Gloria to “leel right” and “comiortable” by accepting herself as
an authentic "whole" persori. This shiftin meaning became especially
relevant as perfect fransformed into whole and contributed to the.
structure of Utopia. It should:be noted that the literal definition of
perfect is complete (Neufeldt & Guralink, 1988, p. 1003,

For Gloria, Utopia fi{?‘s{,r}bt* i the pc*rfm&as Whoio f(*(“liﬂ“ in whmi
she could know things were s Mright™ By "ft’“‘éhllg all in one piece
{i.e.. sccdpling all the ;mc{*mma her self edntairer) without * worry”
or “guilt” from m'm‘g fo look * }:}crfffc‘i" in othezs eves fi.e.. Knowing
Oneself Is Seeing Oneself “f'hx'ough Othiers” Eycs} Gloria's frame of
reference for self- m«,zlm,m(m gl?ri;dUdn‘y aah;it,ed Arom external (e.g..
Pammy) to-internal (Le,. self) or iteria. As Rs:}gﬂrs and Qimr‘ad dpproac:hwl
Utopia, Knowing Oneself Icm_, ing @ne%lf *I’hmugh Others” Eyes
lost its utility as a benchmark for'decision making and instead was
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Three Approaches (o Bsychotherapy., Rogers, who is well-known for
uncrmdaiionai p@s tive regard, was:critical in his.wr itings (e.g., 1967,
1984, 1986} of how his-model had been oversimplified and inter-
pmfec in the classroom and in other authers' texts, For example,
despite the common associdtion ol reflectionof feeling as a hallmark
of client-centered counseling, Rogérs denied. that the term had any
relation to what he did in pra@iw ‘He wrote, "Suchitraining has very
little to do with an effective ther apeutic: reia{fomship S0 1 hiave be-
come more and mere allergic to-the term™ (1987, p. 475). Furiher-
more, in response to the difference bétween his actual style and how
Rogerian counseling was portrayed in counselor education programs,
he commented, "T'm in the fortunate pos;izt}n of not having to be a
Rogerian” (see Farber et al., 1996, p. L1 _

We believe that sur analysis of Three Appm(;z;,?’u?% to-Psychotherapy
provides counselor educaters and their students with a new lens
through which some of the rich detail and complexity can be viewed:
for many of these students, viewing the filim might be their sole
opportunity to see Rogers in action. Metapher may provide & focal
point to enliven a grainy flm that has distriacting camera angles
and nominal sound quality. I addition. our analysis demonstrates
that Ropers was actively involved in the session, contrary fo the
somelimes water c:d down portrayals:of himas a pflhﬁa!\ft head-nodder
(Wickman & Campbell, 2008). In fact, that stercotype of Rogers
may be perpetuated by showing the film without providing a means
for recognizing what was taking place.

Implications for 'Pr_ac:;ice:_

o

Although Rogers was probably unaware of cone eptual metaphor, he
seemed o have an infultive ai:nhty to work within clierits’ metaphoric
systems. Rogers demonstrated a high level of congruence in convey-
ing his understanding of Gloria’s, '(*\tpm’“’iénc@ by blending identical
metaphors used by her within hiss CSPONSLs. Rogers effectively worked
to expand understandings ard implications within herexisting meta-
phors rather than impose his own, In fact, we suggest that Rogers's
intuitive ability te work within metaphoric frameworks seemed to
come from {a) deliberately using the same language: (b formulating
the logical entallments of what had just been said; and {¢) at ail
thmes purposefully wor king toiform a. “éi’wt apeutic.alliance.

We propose that familiaritvawith conéeptual n’:e{‘m}:)hm theory is a
means by which counselors can enhance their skills for facilitating
congruerice, empathy, and unconditional positive regard. Conversely,
it is likely that Rogers's ability’ to work within’ metaphoric systems
carme from enacting the-core conditions of client-centered Lounbdmg
(Wickinan & Campbell. 2008). Our study Supports Wickman ef al’s
(1999} claim about the Benefits of wor king within clients’ conceptual
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frameworks: “Although counselors cannot know precisely what a cli-
ent is thinking, they can kniow their elients’ thoughts- and experiences
are structured this way rather than that, with these possibilities rather
than those” (p. 390).

Lakoff and Johnson (1980) wrote, “In therapy., much of self-
understanding involves consciously recognizing previously uncon-
scious metaphors and how we live By them” (p. 233). We contend
that becoming consciously aware of one's own metaphors is some-
times useful but-oiten would have no utility for cixmts and may even
get in the way of relationship building, For example; saying to Gloria,
“You seem {0 be coneeptualizing your: ‘self” in terms, of a ‘container”™
would likely have been insulting and depersonalizing. However, we
believe that courniselors who are aware of conceptual metaphor might
be more successiul in aligning i,hémgeivas with their clients by using
“like” language, thereby démonstrating a greater ability to understand
clients’ conceptual frameworks. In addition, counselors working with
families might be able to point out.conflictual metaphor systems. thus
facilitating members' learning to. spedk each others' language.

Impixcatxons for Research

'.é

There have been more than a dozen prior: stuch@s on.the Rogers/
Gloria therapy session (for a comprehensive literature review, see
Wickman, 1999, The results from those studies contradicted each
other, were generally notapplicable to counseling practice, and some-
times described Rogers as providing a. model of- what.not-to do in
counseling (Weinrach, 1990, 1991}, We believe that our analysis sup-
;3orts Ro.qgrs 5 thu zpeum c*ifu*uvems% in the: filmed $¢$‘>l€}n Inhm*

met,a_ph_or., Ey e:_:_mminmg a 3{)_ J.frlil’l.l_‘_itc. i:ramu_mpt oi _th:_m.pcuijc in-
teraction, we were able to investigate the role of conceptual meta-
phor inachieving a meaningfisl therapeutic outcome. We believe that
t’nf: ;‘n'omizzf,n{.v of Cm"l(‘e;:atual metdphor in thi:; mtemc.tion was not

mm:e,,pmal,meidphm as pﬁ:@plu mdhc:,, sensc' of _th_{:‘izj v;cn Ic%:n.

Suggestions for Future Research.
raelhy b v : Pesihil

P

We encourage further researchto examine the degree to which Rogers's
metaphoric congruence in the daforementioned counséling session
generalized to his enacted style of counseling. For example, how did
Rogers's and -Gloria's use of metaphor-function to enact the core
conditions for client-centered counseling? We. also recommend the
continued use of conceptual metaphor analysis for studying effective
counselors and other master practitioners.- I"mcdly pmhapfs investi-
gations should be conducted of the extent to which the frame of

¢
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conceptual metaphor as a teaching teol-improves students’ abilt-
tics to recognize the complexity of the {therapeutic interaction and

congruence between Carl Rogers andfhis client ii}ior a.
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